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Social  Studies  33 

Diploma  Examination  Results 
Examiners’  Report  for  January  1996 


School- Awarded  Mark 


Final  Course  Mark 


Students 
First! 
Student  E valuation 


The  summary  information  in  this  report  provides  teachers,  school 
administrators,  students,  and  the  general  public  with  an  overview  of 
results  from  the  January  1996  administration  of  the  Social  Studies  33 
Diploma  Examination.  This  information  is  most  helpful  when  used  in 
conjunction  with  the  detailed  school  and  jurisdiction  reports  that  have 
been  mailed  to  schools  and  school  jurisdiction  offices.  An  annual 
provincial  report  containing  a detailed  analysis  of  the  combined 
January,  June,  and  August  results  is  published  each  year. 

Description  of  the  Examination 

The  Social  Studies  33  Diploma  Examination  consists  of  60  multiple- 
choice  questions  worth  60%  and  four  writing  assignments  worth  40%  of 
the  total  examination  mark. 

Achievement  of  Standards 

The  information  reported  is  based  on  the  final  course  marks  achieved 
by  5 005  students  who  wrote  the  January  1996  examination. 

• 89.5%  of  these  students  achieved  the  acceptable  standard 
(a  final  course  mark  of  50%  or  higher). 

• 3.7%  of  these  students  achieved  the  standard  of  excellence 
(a  final  course  mark  of  80%  or  higher). 

Overall,  student  achievement  in  Social  Studies  33  was  satisfactory. 
Students  demonstrated  a good  grasp  of  Social  Studies  knowledge  and 
skills  on  the  multiple-choice  questions;  however,  the  writing  assignments 
presented  greater  difficulty  for  students.  The  average  score  on  the 
writing  assignments  was  significantly  lower  than  the  average  score  on  the 
multiple-choice  questions. 

Provincial  Averages 

• The  average  school-awarded  mark  was  60.0%. 

• The  average  diploma  examination  mark  was  61 .2%. 

• The  average  final  course  mark,  representing  an  equal 
weighting  of  the  school-awarded  mark  and  the  diploma 
examination  mark,  was  61 .0%. 


/dlberta 

EDUCATION 


Multiple-Choice  Questions 


Examination  Blueprint 

There  are  60  multiple-choice  questions  each  worth  one  mark.  Questions  are  classified  in  two  ways:  according 
to  the  curricular  content  area  (topic)  being  tested,  and  according  to  the  knowledge  and  skill  objectives  required 
to  answer  the  question.  The  examination  blueprint  illustrates  the  distribution  of  questions  in  January  1996 
according  to  these  classifications. 


All  questions  on  the  diploma  examination  require  students  to  demonstrate  knowledge  of  social  studies  content 
and  to  apply  social  studies  skills  to  that  knowledge  base.  The  reporting  categories  below  define  the  general 
types  of  questions  that  appear  on  the  examination  and  the  categories  for  which  information  is  reported. 


Question  Classification  by  Topic 

Total 

Questions 

Topic  A:  Political  and 
Economic  Systems 

Topic  B:  Global  Inter- 
action in  the  20th  Century 

Knowledge  and  application 
of  facts,  concepts,  and 
generalizations  related  to  the 
world’s  political  and  eco- 
nomic systems  as  outlined  in 
the  Program  of  Studies. 

Knowledge  and  application 
of  facts,  concepts,  and 
generalizations  related  to  the 
interaction  of  nations  since 
1918  as  outlined  in  the 
Program  of  Studies. 

Question  Classification  by  Knowledge  and  Skill  Objectives 

Understanding  Information 
and  Ideas 

These  questions  require  students  to 
demonstrate  their  knowledge  and 
comprehension  of  generalizations,  key 
concepts,  and  related  facts  and  content. 

1,2,3,4,8,12,15,16,17, 

18,21,26,27,28,30 

31,32,35,38,39,41,42,43, 

46,48,51,52,54,56,57 

30 

Interpreting  Information  and  Ideas 

These  questions  require  students  to  use 
their  understanding  of  social  studies  to 
analyze  and  interpret  information  and 
ideas. 

5,6,10,13,14,19,22,23, 

24,25 

33,34,40,45,47,50,53,55, 

58,59 

20 

Applying  Information  and  Ideas 

These  questions  require  students  to 
demonstrate  their  understanding  of  social 
studies  by  applying  information  and  ideas 

7,9,  11,20,29 

36,37,44,49,60 

10 

Total  Questions 

30 

30 

60 

Subtest  Results * Total  of  all  multiple-choice  questions:  40.5  out  of  60 

by  Topic  by  Knowledge  and  Skill  Objectives 

•Political  and  Economic  Systems:  20.1  out  of  30  ^Understanding  Information  and  Ideas:  20.1  out  of  30 

•Global  Interaction  in  the  20th  Century:  20.4  out  of  30  -Interpreting  Information  and  Ideas:  14.0  out  of  20 

•Applying  Information  and  Ideas:  6.4  out  10 

*Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of  equal  difficulty.  Instead,  readers  should  compare  these 
provincial  subtest  results  with  their  own  school  results. 
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Question-by-Question  Results 


Question 

Key 

Difficulty5 

l 

A 

87.0 

2 

C 

74.7 

3 

D 

60.3 

4 

D 

29.7 

5 

A 

57.8 

6 

B 

49.1 

7 

D 

70.1 

8 

A 

61.5 

9 

C 

73.5 

10 

A 

84.5 

11 

B 

44.4 

12 

D 

77.8 

13 

D 

64.9 

14 

A 

65.1 

15 

C 

63.6 

16 

B 

61.3 

17 

A 

80.1 

18 

B 

63.4 

19 

C 

65.0 

20 

D 

70.6 

21 

B 

41.1 

22 

C 

92.0 

23 

B 

83.2 

24 

A 

84.4 

25 

D 

57.5 

26 

C 

82.7 

27 

C 

84.3 

28 

A 

40.7 

29 

D 

69.6 

30 

A 

67.9 

31 

D 

59.0 

32 

A 

79.2 

33 

B 

71.3 

34 

C 

72.0 

35 

B 

68.0 

36 

C 

68.0 

37 

A 

47.0 

38 

A 

62.6 

39 

B 

55.9 

40 

D 

67.9 

41 

D 

53.0 

42 

A 

74.0 

43 

C 

60.4 

44 

D 

77.9 

45 

B 

69.0 

46 

B 

74.0 

47 

A 

76.0 

48 

C 

68.1 

49 

C 

53.4 

50 

B 

73.3 

51 

C 

83.8 

52 

B 

75.4 

53 

D 

61.3 

54 

B 

66.8 

55 

D 

56.1 

56 

A 

77.4 

57 

D 

73.9 

58 

A 

68.6 

59 

D 

76.1 

60 

C 

69.6 

♦Difficulty— percentage  of  students 
answering  the  question  correctly 


The  table  at  the  left  shows  question-by-question  results  and  the  keyed 
answers.  Parallel  tables  in  the  school  and  jurisdiction  reports  show  the 
percentage  of  students  who  selected  each  alternative.  By  comparing  school 
and  jurisdiction  results  with  provincial  results  presented  here,  teachers  can 
determine  areas  of  strength  and  weakness  in  the  achievement  of  their 
students  and,  consequently,  areas  of  potential  strength  and  weakness  in 
their  programs. 

Examiners’  Comments 

The  multiple-choice  questions  require  students  to  go  beyond  simply 
recalling  information  and  to  apply  their  knowledge  and  thinking  skills. 
Students  must  demonstrate  that  they  understand  social  studies  concepts; 
that  they  comprehend  historical,  political,  and  economic  relationships; 
and  that  they  can  interpret  and  evaluate  social  studies  information  and 
ideas. 

During  the  marking  session,  a committee  of  eight  Social  Studies  33 
teachers  reviewed  the  multiple-choice  questions  to  determine  whether  the 
standards  embedded  in  the  questions  were  appropriate  and  fair.  The 
committee  members  generally  agreed  that  this  section  of  the  examination 
set  an  appropriately  demanding  standard  of  achievement  for  graduating 
Social  Studies  33  students.  They  found  the  source  material  relevant  and 
engaging,  and  the  questions  challenging  but  fair. 

The  following  table  gives  results  for  eight  questions  selected  from  the 
examination.  The  table  shows  the  percentage  of  students,  in  three  groups, 
that  answered  each  question  correctly.  The  comments  on  pages  4 and  5 
discuss  some  of  the  decisions  that  students  may  have  made  and  some  of  the 
skills 

they  may  have  used  to  answer  these  questions  correctly. 


Percentage  of  Students  Correctly 

Answering  Selected  Multiple-Choice  Questions 

Question  Number 


Student  Group 

1 

10 

11 

49 

50 

All  students 

87.0 

84.5 

44.4 

53.4 

73.3 

Students  achieving  the 
standard  of  excellence 
(80%  or  higher,  or  A)  on 
the  whole  examination 

94.1 

96.9 

70.4 

80.3 

90.4 

Students  achieving  the 
acceptable  standard  who 
received  marks  between 
50%  and  64%,  or  C,  on 
the  whole  examination 

86.8 

83.8 

38.4 

47.8 

71.4 
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1.  Governments  often  raise  interest  rates  for  consumer 
borrowing  in  an  attempt  to 

*A.  control  inflation 

B.  lower  unemployment 

C.  reduce  government  ownership 

D.  increase  the  price  of  imported  goods 


Use  the  following  cartoon  to  answer  questions  10  and  11. 


“We're  trying  to  provide  access  to  national  health  care 
without  bankrupting  the  government.  Here's  your 
application  for  Canadian  citizenship!” 


—from  Best  Editorial  Cartoons  of  the  Year,  1994 


10.  This  American  cartoon  most  clearly  suggests  that 
providing  all  citizens  in  the  United  States  with  equal 
access  to  health  care  is  considered  to  be 

*A.  too  expensive 

B.  already  occurring 

C.  an  unpopular  idea 

D.  a government  priority 


1 1 . Which  solution  to  the  problem  illustrated  by  the 
cartoon  would  an  American  capitalist  offer? 


Question  1 required  students  to  demonstrate  then- 
understanding  of  information  and  ideas.  It  focuses  on  one 
key  role  of  government  in  a mixed  economy.  Question  1 was 
one  of  the  easiest  questions  on  the  examination,  with  87.0% 
of  all  students  (94.1%  of  those  achieving  the  standard  of 
excellence)  responding  correctly.  It  is  pleasing  to  note  the 
evidently  widespread  understanding  students  have  of  an 
important  factor  of  everyday  economic  life. 

Questions  10  and  11  required  students  to  examine  an  editorial 
cartoon.  Question  10  required  students  to  interpret 
information  and  ideas  by  identifying  a central  message 
suggested  by  the  cartoon.  Students  found  this  question  very 
easy— 84.5%  responded  correctly. 

These  results  contrast  sharply  to  question  1 1 , which  required 
students  to  apply  information  and  ideas.  Students  were  asked 
to  identify  the  solution  to  the  problem  illustrated  by  the 
cartoon  that  would  be  most  likely  chosen  by  a person  with  a 
particular  economic  perspective.  Only  44.4%  of  students 
(70.4%  of  those  with  exam  marks  of  80%  or  better;  38.4%  of 
those  with  exam  marks  between  50%  and  65%)  identified  the 
correct  response.  Clearly,  students  had  little  trouble  in 
understanding  what  the  cartoon  was  saying,  but  struggled 
with  the  task  of  interpreting  how  persons  with  a specific 
perspective  would  respond  to  an  issue  raised  by  the  cartoon. 


A.  Send  Americans  who  need  medical  care  to 
health  service  facilities  in  Canada 
*B.  Encourage  private  enterprise  to  offer  the 
best  medical  care  at  the  lowest  price 

C.  Let  the  government  take  control  of  health 
care  to  provide  non-profit  care  for  all 

D.  Introduce  a system  in  which  the  poor  pay 
less  for  health  services  than  do  the  wealthy 
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Question  49  required  students  to  apply  information  and  ideas. 
Students  had  to  bring  to  this  question  an  understanding  of  the 
general  chronology  of  Cold  War  history,  and  apply  that 
knowledge  to  the  situation  illustrated.  This  question  proved 
to  be  relatively  difficult,  with  53.4%  of  students  choosing  the 
correct  response.  However,  this  question  was  also  one  of  the 
more  highly  discriminating  questions  on  the  exam:  80.3%  of 
the  students  who  achieved  the  standard  of  excellence  on  the 
entire  examination  answered  it  correctly,  compared  with  only 
47.8%  of  the  students  achieving  the  acceptable  standard.  It  is 
interesting  to  note  that  among  the  students  achieving  the 
acceptable  standard,  29.6%  selected  choice  B and  17.5% 
choice  A,  clearly  incorrect  alternatives. 

Question  50  required  students  to  interpret  information  and 
ideas.  This  question  proved  to  be  much  easier  than  question 
49.  Students  found  identifying  the  message  of  the  illustration 
easier  than  relating  the  message  to  a period  in  history:  73.3% 
of  students  selected  the  keyed  response. 

The  results  on  question  49,  which  required  students  to 
demonstrate  a chronological  understanding  of  history,  mirror 
a concern  that  emerged  on  Writing  Assignment  HI  of  the 
examination.  Many  students  had  great  difficulty  with  the 
chronology  of  events  and  in  sorting  out  the  events  of  the 
inter- war  years  from  those  of  the  Cold  War  period.  Results 
from  this  question  and  Writing  Assignment  III  suggest  that 
many  students  have  some  difficulty  with  the  order  of 
historical  events. 

Written  Response 

The  Social  Studies  33  examination  contains  four  writing  assignments  positioned  throughout  the  examination.  Each 
assignment  is  related  to  a specific  curricular  theme  and  assesses  several  skills.  Readers  will  find  the  written-response  results 
most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descriptors. 

The  scoring  criteria  applied  to  evaluate  student  performance  are  the  same  for  each  assignment.  These  criteria  are  found  on 
pages  31  and  32  of  the  1995-96  Social  Studies  33  Information  Bulletin,  Diploma  Examinations  Program.  As  a result  of 
consultation  with  teachers  serving  as  standard  establishers  for  the  marking  of  the  January  1996  writing  assignments,  a change 
was  made  to  the  major  scoring  category  Ideas  and  Support.  At  each  of  the  five  levels  {Excellent  through  Poor),  the  phrase 
Supporting  examples  are  at  the  beginning  of  the  second  sentence  has  been  replaced  with  Support  is. 

To  ensure  equity  and  fairness  in  marking,  no  further  changes  will  be  made  to  the  scoring  descriptors  for  the  June  and  August 
examinations.  Any  subsequent  changes  will  be  announced  in  the  1996-97  Information  Bulletin. 

The  table  on  page  6 outlines  the  requirements  for  each  assignment,  the  categories  for  scoring  each  assignment,  the  amount 
each  category  contributes  to  the  total  mark  of  the  examination,  and  the  percentage  of  students  achieving  at  the  various  levels. 

In  January  1996,  the  average  raw  score  for  the  writing  assignment  portion  of  the  examination  was  20.7  out  of  40. 


Use  the  following  illustration  to 
answer  questions  49  and  50. 


—from  World  Powers  in  the  Twentieth  Century 


49.  The  situation  shown  in  the  illustration  was  of 

greatest  international  concern  during  which  time 
period? 

A.  1941  to  1945 

B.  1948  to  1955 

*C.  1962  to  1986 

D.  1989  to  1995 


50.  This  illustration  represents  the  potential  danger  of 

A.  joining  an  organization  of  collective  security 
*B.  relying  on  a policy  of  nuclear  deterrence 

C.  agreeing  to  nuclear  disarmament  treaties 

D.  withdrawing  from  military  alliances 


5 


The  most  useful  starting  place  for  reviewing  the  results  is  at  the  Satisfactory  (3)  level.  Such  work  exceeds  the  pass 
mark  of  50%. 


Examination  Blueprint  and  Percentage  Distribution  of  Scores 

Percentage  Distribution  of  Scores 


Description  of  the  * 
Writing  Assignment 

Scoring 

Category 

Proportion  of 
Total  Mark(%) 

Excellent 
(5)  (4.5) 

Competent 
(4)  (3.5) 

Satisfactory 
(3)  (2.5) 

Limited 
(2)  (1.5) 

Poor 

(1) 

Ins** 

Writing  Assignment  I 
Contemporary  Issues 

Ideas  and  Support 

7.5 

1.8 

2.1 

8.1 

12.6 

26.8 

20.4 

19.0 

5.0 

2.4 

1.8 

Communication 
of  Ideas 

2.5 

2.0 

2.7 

9.8 

14.8 

36.8 

17.8 

11.0 

2.3 

1.0 

1.8 

Writing  Assignment  II 
Interpretation  of 

Ideas  and  Support 

7.5 

1.9 

2.8 

9.2 

10.5 

17.8 

15.0 

21.9 

10.4 

6.8 

3.5 

Visual  Images 

Communication 
of  Ideas 

2.5 

1.9 

2.7 

8.9 

12.3 

32.7 

19.0 

14.6 

3.2 

1.3 

3.5 

Writing  Assignment  III 
Comprehension  of 

Ideas  and  Support 

7.5 

1.3 

1.6 

5.1 

6.6 

16.6 

14.8 

22.9 

12.3 

11.7 

6.9 

Generalizations  and 
Concepts 

Communication 
of  Ideas 

2.5 

1.1 

1.5 

6.1 

8.1 

27.3 

20.3 

19.8 

6.5 

2.5 

6.9 

Writing  Assignment  IV 
Contemporary  Issues 

Ideas  and  Support 

7.5 

1.0 

1.3 

6.2 

8.5 

23.2 

21.6 

24.6 

8.0 

3.9 

1.8 

Communication 

2.5 

1.2 

1.5 

6.9 

10.7 

34.5 

21.7 

16.1 

4.2 

1.4 

1.8 

of  Ideas 


* See  pages  17  and  18  of  the  1995-96  Social  Studies  33  Information  Bulletin  for  a detailed  description  of  the  Writing  Assignments. 

**  Ins  (Insufficient)  is  a special  category  that  includes  students  who  did  not  attempt  the  assignment,  who  wrote  too  little  to  evaluate, 

or  who  wrote  answers  that  were  completely  off  topic. 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  a (3)  Satisfactory  standard  of  performance. 

Examiners’  Comments 

The  January  1996  diploma  examination  provided  many  insights  into  the  ability  of  students  in  Social  Studies  33  to  apply  and 
communicate  knowledge  and  ideas  in  written  form.  Although  there  is  naturally  some  concern  that  the  mean  score  on  the 
written  portion  of  the  examination  was  only  slightly  above  50%  (20.7  out  of  40),  standards  establishers  and  markers  were 
generally  positive  that  both  the  writing  assignments  and  scoring  criteria  were  appropriate.  Reports  from  schools  and 
markers  indicate  that  the  examination  was  completed  in  the  allotted  time.  The  great  majority  of  students  completed  all 
writing  assignments.  And  when  an  assignment  was  left  undone,  it  was  not  necessarily  the  last  writing  assignment,  indicating 
a conscious  decision  to  not  write,  rather  than  a lack  of  time. 

Writing  Assignment  I:  Contemporary  Issues 

Writing  Assignment  I required  students  to  express  and  support  their  ideas  in  response  to  the  question:  What  roles  should  the 
federal  government  take  in  the  operation  of  the  Canadian  economy?  Preceding  the  question  in  the  examination  booklet  was 
a brief  opinion  survey  designed  to  help  focus  the  student  on  the  assigned  question.  Almost  every  student  took  the  time  to 
complete  the  survey,  and  most  students  used  ideas  generated  by  the  survey  to  focus  their  writing.  This  reflects  the  intent  of 
the  assignment  design. 

Successful  students  who  used  the  survey  as  a foundation  for  writing  expanded  their  responses  by  adding  their  own  opinions 
with  support.  There  was  a range  of  approaches  to  their  use  of  the  survey.  Some  students  chose  to  focus  on  and/or  answer  a 
particular  question  in  the  survey;  others  dealt  with  each  question  of  the  survey.  Success  in  responding  did  not  depend  on  any 
particular  approach,  but  depended  on  the  extent  to  which  a student  expanded  on  ideas  prompted  by  the  survey,  and  on  how 
well  that  expansion  reflected  the  student’s  knowledge  and  understanding.  It  was  quite  common  for  students  at  all  levels  of 
achievement  to  demonstrate  a refreshing  level  of  personal  involvement  with  the  question.  Their  responses  showed  that  they 
are  personally  engaged  in  thinking  about  their  roles  in  the  economy,  and  that  they  have  strong  views  on  economic  issues. 
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Many  students  immediately  “got  to  the  point”  in  their  writing,  demonstrating  economy  in  their  use  of  words.  For  the  most 
part,  papers  were  organized  with  an  identifiable  beginning,  middle,  and  end;  however,  some  students  accomplished  this 
within  a single,  though  often  relatively  lengthy  paragraph. 

Students  achieving  (3)  Satisfactory  tended  to  move  beyond  simply  offering  opinions  without  explanation  to  supporting  their 
opinions  with  argumentation.  Several  markers  noted  that  it  was  common  to  see  the  word  “because”  appear  in  work  at  this 
level,  indicating  that  students  understand  cause-and-effect  relationships  and  can  give  reasons  for  the  actions  they  indicated 
that  government  should  take.  Students  achieving  (4)  Competent  and  (5)  Excellent  typically  demonstrated  an  understanding 
that  economic  actions,  in  whatever  form,  have  implications  for  the  lives  of  people  and  that  the  consequences  of  economic 
decisions  must  be  addressed. 

Writing  Assignment  II:  Interpretation  of  Visual  Images 

This  writing  assignment  required  students  to  respond  to  two  photographs  by  discussing  the  ideas  that  the  images 
communicate.  The  photographs  of  the  Nazi  German  army  arriving  in  Vienna  and  a protest  rally  in  Canada  are  included  in  the 
section  of  the  examination  focusing  on  political  systems  and  issues.  The  question  posed  was:  What  idea(s)  do  the 
photographs  convey  about  the  actions  young  people  may  take  in  different  political  systems? 

This  assignment  clearly  presented  difficulties  for  some  students.  The  assignment  required  students  to  refer  to  specific  details 
in  the  photos  and  to  reinforce  their  interpretations;  yet  many  students  chose  instead  to  provide  a summary  and  literal 
interpretation  of  each  photograph.  Rather  than  contrast  the  photos,  some  students  chose  to  deal  with  each  independently  and 
made  little  or  no  attempt  to  link  them  to  any  common  theme  or  broader  understanding.  In  some  instances,  students  chose  to 
focus  heavily  on  one  photograph,  giving,  at  best,  brief  attention  to  the  second.  With  the  experience  gained  from  the  first 
Social  Studies  33  examination  as  a model,  some  of  these  issues  can  be  dealt  with  at  the  instructional  level  so  that  such 
problems  will  become  less  frequent  in  subsequent  examinations. 

Some  students  demonstrated  conceptual  confusion  regarding  fascism  and  communism.  These  students  often  equated 
“dictatorship”  with  “communism.”  Although  this  was  a minor  error  in  otherwise  acceptable  work,  it  does  suggest  that  at  the 
instructional  level,  students  need  to  become  more  aware  of  the  differences  and  similarities  between  fascism  and  communism. 

Students  achieving  (3)  Satisfactory  typically  went  beyond  providing  a literal  interpretation  of  each  photograph  to  discuss  the 
contrasts  between  democratic  and  dictatorial  systems  that  are  suggested.  These  writers  often  brought  into  their  discussion 
some  reference  to  young  people  and  their  roles,  although  others  rooted  the  discussion  in  more  general  terms,  contrasting  the 
functioning  of  democracy  with  dictatorship.  Students  achieving  (4)  Competent  and  (5)  Excellent  often  picked  up  on  specific 
details  or  other  nuances.  For  example,  several  very  strong  papers  recognized  the  irony  in  the  fact  that  in  Photograph  I,  people 
appear  happy  to  be  citizens  in  a dictatorship,  while  in  Photograph  II,  there  is  discontent  at  living  in  a democracy.  Others 
suggested  that  it  is  highly  likely  that  the  photograph  from  Vienna  was  a staged  event  designed  to  portray  a desired  message, 
whereas  the  photograph  taken  in  Canada  was  a “genuine”  image. 

Writing  Assignment  III:  Comprehension  of  Generalizations  and  Concepts 

Writing  Assignment  III  required  students  to  use  internalized  knowledge,  together  with  ideas  and  information  contained  within 
the  examination,  in  response  to  the  question:  What  actions  taken  by  national  leaders  contributed  to  the  outbreak  of  the 
Second  World  War? 

Where  other  assignments  on  the  January  1996  examination  provided  a focal  source  (such  as  the  photographs  and  the  survey), 
this  assignment  was  accompanied  only  by  the  preceding  related  multiple-choice  questions,  thus  placing  greater  emphasis  on 
internalized  knowledge.  This  was  problematic  for  some  students,  who  clearly  struggled  with  the  topic.  Being  a historical 
question,  students  were  not  only  required  to  bring  to  bear  a knowledge  of  events,  but  to  have  a grasp  of  chronology. 

Many  responses  demonstrated  confusion  when  it  came  to  the  chronology  of  events  leading  to  the  outbreak  of  the  Second 
World  War.  In  some  cases,  this  manifested  itself  in  the  form  of  students  providing  an  unclear  or  incorrect  ordering  of  pre- 
war events.  More  troublesome  were  the  instances  where  students  demonstrated  difficulty  in  distinguishing  between  events  of 
the  inter- war  years  and  those  of  post- World  War  II. 
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Students  used  information  from  many  of  the  multiple-choice  questions  and  data  sources  in  their  writing.  In  many  cases,  this  | 
information  was  effectively  handled  as  a springboard  for  further  elaboration  on  the  part  of  the  writer.  Some  students, 
however,  relied  solely  on  this  information  with  no  further  elaboration.  These  papers  received  lower  grades.  Regrettably, 
some  students  selected  incorrect  information  from  the  examination,  choosing,  as  a resource,  a wrong  answer  to  a question.  In 
many  cases  however,  this  proved  to  be  only  a minor  detraction  from  otherwise  satisfactory  responses. 

Students  achieving  (3)  Satisfactory  tended  to  refer  to  events  or  actions  of  the  period  rather  than  to  specific  leaders.  Actions 
were  usually  described  with  limited  or  no  elaboration  about  what  occurred,  or  perhaps  more  importantly,  what  the 
implications  of  the  action  were  in  the  slide  toward  war.  These  students  did  demonstrate  an  acceptable  understanding  of  the 
fact  that  the  war  was  a result  of  a series  of  occurrences,  rather  than  a spontaneous  event.  Students  achieving  (5)  Excellent  or 
(4)  Competent  demonstrated  a strong  internalized  knowledge  of  the  causes  of  the  war.  Although  not  all  students  at  this  level 
specifically  attached  the  names  of  national  leaders  to  pre-war  actions,  it  was  very  evident  that  they  clearly  understood  that  the 
causes  of  war  are  linked  to  a series  of  actions  or  events.  Students  at  this  level  typically  identified  the  impact  and 
repercussions  that  leaders’  actions  had  in  the  lead-up  to  war. 

Writing  Assignment  IV:  Contemporary  Issues 

Writing  Assignment  IV  required  students  to  read  the  comments  of  four  candidates  speaking  at  a federal  election  campaign 
forum,  indicate  for  which  candidate  they  would  vote,  and  explain  their  choice.  It  is  pleasing  to  see  that  most  students  were 
clearly  on  task  and  that,  in  a similar  manner  to  Writing  Assignment  I,  many  students  demonstrated  a personal  attachment  to 
the  question  in  their  responses.  This  connection  to  the  assignment  gave  many  responses  an  encouraging  genuineness  and 
sincerity.  The  issue  of  the  future  of  Canadian  peacekeeping  was  not  a remote  one  for  many  students. 

The  presence  of  a ballot  on  the  first  writing  page  appeared  to  give  most  students  a place  from  which  to  start  then- 
composition.  Virtually  all  the  ballots  were  filled  in,  and  many  students  began  writing  with  a phrase  similar  to:  “I  voted  for 
Candidate  X because. . . ” It  was  at  this  point  that  a difference  between  weaker  and  stronger  papers  became  obvious.  In  many 
of  the  compositions  receiving  only  Poor  or  Limited,  writers  tended  to  justify  their  vote  with  argumentation  such  as  “this 
candidate  thinks  the  way  I do,”  or  “I  agree  with  this  candidate’s  opinion.”  Such  justifications  begged  for  further  elaboration, 
which  was  typically  non-existent.  Stronger  papers  tended  to  provide  this  elaboration  by  explaining  how  the  actions  suggested 
by  a particular  candidate  would  affect  Canada  and  the  international  community.  A concern  expressed  by  markers  was  that 
many  students  did  not  go  beyond  repeating  a candidate’s  position.  These  papers  received  less  than  satisfactory  grades.  It 
would  be  of  benefit  to  students  preparing  for  future  examinations  to  be  aware  that  use  of  information  in  the  examination  is 
completely  acceptable  and  is  expected,  but  such  information  must  serve  as  an  element  of  the  support  for  their  ideas  rather 
than  the  sole  basis  for  a composition. 

Students  achieving  (3)  Satisfactory  typically  identified  their  candidate  of  choice  and  supplied  one  or  more  supporting 
arguments.  These  arguments  were  usually  rooted  in  issues  of  security  and/or  issues  of  the  financial  costs  of  maintaining 
peacekeeping  operations.  Students  achieving  (5)  Excellent  or  (4)  Competent  typically  demonstrated  a clear  understanding 
of  the  impact  of  peacekeeping  efforts  both  financially  and  in  terms  of  security.  Some  students  chose  to  not  only  defend  their  | 
choice  of  candidate,  but  also  discounted  other  candidates  by  demonstrating  the  flaws  in  their  argumentation.  As  a point  of 
interest,  although  no  tally  was  kept,  an  informal  survey  of  markers  and  standards  establishers  indicated  that  most  students 
voted  for  candidates  II  or  III,  with  candidate  IV  a distant  last. 

For  further  information,  contact  Tim  Coates  or  Elana  Scraba  at  the  Student  Evaluation  Branch,  (403)  427-0010. 

Copyright  1996,  the  Crown  in  Right  of  Alberta,  as  represented  by  the  Minister  of  Education,  Alberta  Education,  Student 
Evaluation  Branch,  1 1 160  Jasper  Avenue,  Edmonton,  Alberta  T5K  0L2.  All  rights  reserved.  Special  permission  is  granted  to 
Alberta  educators  only  to  reproduce , for  educational  purposes  and  on  a non-profit  basis,  this  document  or  any  of  its  parts. 
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